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The Road to Hell?

By HOWARD GARDNER, Ph.D.

If the proverbial inter-planetary visitor observed
educational policymakers around the world, she
would soon infer their single preoccupation:
“How to raise scores on international comparisons
like the TIMMS or the PISA tests.” This mental-
ity also dominates the United States. A focus on
standardized tests, how to raise scores, and what
consequences follow there from, has become a
national, as well as an international, obsession.

That “road to hell” is paved with good inten-
tions. Concern with performance grew out of a
consensus that American youth were not getting
properly educated. Since the 1980s, leaders from
across the political spectrum have joined forces
to focus sharply on test performance.

I don’t question their motivation. Policymakers
were concerned with the mediocre education in
most inner-city schools, the lack of preparation (and
sometimes motivation) of teachers, and job appli-
cants who lack skills and a sense of responsibility.

And yet, the consequences of this testing mania
have been mixed at best. Impressive, wide-
spread improvement has not occurred. Scores
may improve on familiar items but rarely on
measures that are differently conceived. Classes
focus on preparation for high stake tests, while
less attention is paid to the arts, history, current
events, humanities—indeed, anything untest-
ed. Educators with discrepant philosophies or
approaches abandon the public sector, or educa-
tion altogether. Teaching is becoming de-pro-
fessionalized; students construe education as a
winner-take-all tournament, rather than the open-

ing of the mind and the imagination.

It need not be that way. No country need con-
ceive itself in a “league table” competition. And
certainly the richest and most successful can
chart its own course;

Inter-Planetary Visitor: What form might that
course take?

My answer:

Start from the kinds of human beings that we
desire. We want adults of character: persons
who care about their family, their neighbors, the
larger society, the planet—good workers and
good citizens. Perhaps at one time, these ethical,
moral, and character issues could be addressed at
home, on the street, in religious settings, in the
media. But no more. If schools do not develop
individuals of admirable character, the society

won’t have them.

We want individuals who love learning, want to
learn in (and outside of) school and will continue
to learn throughout their lives. The current sys-
tem stifles more than it stimulates. Young people
gravitate toward learning when the older persons
around them love learning and invite the youth to
join them. In an age of exciting media and sun-
dry other temptations, we adults have to be their
heroes, their role models, their inspiration.

Finally, what to learn? Here I differ most sharp-
ly from those who favor fixed curricula, with lists
of so-called important facts. Given the ubiquity
of digital information sources, there is no need
to prescribe materials. Once basic literacies have
been achieved, it’s most important to master the
major ways of thinking: historical, mathematical,
scientific and artistic. Armed with these tools and
suitable motivation, learners can achieve disci-
plined, synthesizing, and creative minds.

Lest one think that a misguided course is
restricted to education, consider the current
American quagmire in health care. Too many
of our citizens, and too many of our leaders, are
blind to what is expected in other societies—
affordable health care for all. Much of our popu-
lation lacks compassion for fellow citizens and
for the ills to be faced by future citizens.

Faced with such thoughts, I take heart from
Winston Churchill, who once observed, “The
American people always do the right thing—after
they have tried every other alternative.” #

Howard Gardner teaches psychology at the
Harvard Graduate School of Education. His most
recent book is “Five Minds for the Future.”
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BRONX, NY

Carmen Alvarez Testifies on Special Education
before the City Council
To the Editor:

I am writing with hopes of illustrating the type
of neglect that occurs in some elementary schools.
My six year-old son has been diagnosed with AD/
HD. He already had an LE.P., but he is supposed
to have it reevaluated to receive the appropriate
accommodations. I have contacted the school as
well as provided them with required documenta-
tion from his doctor. They keep putting it off,
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and now my son is jeopardy of repeating the
first grade due to their negligence. This would
be unacceptable. If our schools are committed to
helping special-needs students like my son, then
we need a better system in place to ensure that no
one falls through the cracks.

Taisha Santiago

BRONX, NY
Research & Program Update from Columbia
University: CABAS® Schools
To the Editor:
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I stumbled upon this article while doing a
little research for a friend. I was looking for a
school for special needs children in Westchester
County and I couldn’t believe my eyes when
I saw Professor Douglas Greer’s article on the
CABAS program. He presented this program to
a school that my son, Christian, was in about 15
years ago. The school is located in Co-op City
in the Bronx. With the CABAS program my son
learned how to talk so quickly that now I can’t
turn him off! And I’'m loving it! I wish he could
see Christian now. He is doing so well at his
current school. Thank you, Professor Greer, for
introducing us to the CABAS program!

Ann Garcia

ST. LOUIS, MISSOURI

Can We Test Our Way to Academic Success for
All Kids?
To the Editor:

True enough. Now, how about a piece on the
meaning of a high school diploma? Doesn’t
the issue really come down to what reasonable
people are justified in expecting of the content
of the educational experience that grounds high
school diplomas in the U.S.? Carnegie units and
exit tests (e.g. the NY Regents) worked for a long
time. Now what?

J. T Gates
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Sadlier Conference on Advances in Mathematics

By LAUREN SHAPIRO,
Edited By BARBARA LOWIN
Part 2 of 2

In 2006, President Bush created a National
Mathematics Advisory Panel, comprised of 20
expert panelists and five ex-officio members, to
advise him and the secretary of education on the
best use of scientifically-based research on the
teaching and learning of math, with a specific focus
on preparation for and success in learning algebra.

Recently, William H. Sadlier, Inc., the oldest
educational publishing company in the United
States, took an active role in convening its own
National Mathematics Advisory Board to discuss
the NMAP report and its effect on math teaching.

In the second half of the conference, math-
ematics educators held a panel discussion titled:
“What’s Happening Today in the Teaching of
Mathematics K-8 in Public and Non-Public
Classrooms?” Reports were made by representa-
tives from various private and public schools—in
most cases describing their difficulties in provid-
ing effective mathematics instruction.

After describing the many difficulties—both
organizational and technological—the par-
ticipants indicated that they liked the Sadlier
“Progress in Mathematics” program. It starts
with kindergarten, which is desirable. Teachers
can rely on this program because it’s very simi-
lar to the way they themselves were taught; and
parents feel comfortable with it. It gives outlets
and resources for the ELL classroom. The series
provides a genuine experience with problem
solving—well beyond the drill exercises.

One panelist mentioned, “In 2008 over 70
percent of P.S. 86 students made one or more
years of progress on the New York State math
test. So we moved a majority of our kids. We
moved our ones to twos, our threes to fours, and
we feel it has to do with the use of the “Progress
in Mathematics” series.”

Tim S. Kitts, principal at Bay Haven Charter
Academy (Panama City, Fla.) stated that “when
teachers don’t like math, then the kids don’t do
well. At Bay Haven, we own our school. We
don’t wait for the state to tell us what to do, and
if you don’t want to work, we get rid of you
right away. Our decisions are student and busi-
ness based.”

Kitts continued, “I believe in competition. We
have ‘Family Math Night’ for kids to learn math
with their parents, and hundreds of parents show
up. We have parents trained by our mathematics
coach on how to teach enrichment mathematics to
the kids. Mathematics is important. Our students
compete in mathematics competitions. It’s more
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important to them than basketball. That’s the way
it should be. Everybody loves ‘to read’—I want

995

everybody to love ‘to math.

Dr. Kitts further stated, “If we do everything
we’re supposed to do, the test will take care of
itself. I convened a committee to look at all the
math curriculums. We need the standards placed
within the text, so my teachers don’t have to
waste their time figuring out which standards
align with which text. We chose the Sadlier
series “Progress in Mathematics” and our grades
jumped from 64 percent scoring 3 or higher in
2002 to 98 percent in 2009.”

One teacher attending the panel discussion
explained that she has trouble getting her students
to grasp even some of the simpler ideas in math,
such as the difference between odd and even
numbers. Panelist James Milgram responded to
this scenario: “That particular example was really
depressing. The issue was that we could see that
even and odd were taught to kids as: even num-
bersend in 0, 2, 4, 6, 8; odd numbers end in 1, 3,
5,7, 9. Naturally, such a “definition” is treated by
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the students as insanely pointless English vocab-
ulary. There is no underlying mathematical con-
cept that they can use as an organizing principle.
What Regina Panasuk and I tried to indicate was
that the correct definition (even: a whole number
that is a multiple of 2; odd: a whole number that
is not a multiple of 2) was not given, but it was
ironic, since on the same slide there was a men-
tion of ‘skip counting’ by 3 and 5, i.e., identifying
those whole numbers that are multiples of 3 and
multiples of 5. So here we had an example of
committed teachers, realizing that the system was
not working for their students, trying something
new with better materials, and getting (superficial
but significant) improvements in outcomes, yet
not really understanding whole areas.”

The panelists also discussed the effect of math
teachers themselves sometimes lacking the exper-
tise in the field of mathematics necessary to help
students fully grasp ideas. One panelist explained
a situation he had seen: a teacher had a B.A. in
education, but had only achieved 11th grade math
herself. She was receiving a low salary, had no
access to the Internet, and was in essence learning
the math along with the students. Can that teacher
effectively implement the math curriculum and
standards that Milgram recommends?

Milgram replied: “In the situation above, there’s
essentially a zero chance that the students will
learn much of any use from the teacher. In fact,
in most inner-city schools, the typical teacher
will have had no math beyond 9th grade (now 8th
grade) algebra. They will have majored in ele-
mentary education and, depending on the state,
will not be required to take any mathematics
courses in college (as is the case in California),
or will be required to pass a sequence of courses
with intimidating titles, but are taught in the edu-
cation schools by Ed.Ds.

So, what can be done, and what should be
done? Is there or should there be a group of
mathematicians who are politically active to
effect change?

“In the mid 1990’s this is exactly what hap-
pened in California,” explained Milgram. “A
group of parents and mathematicians at Stanford
organized, created a Web site, Palo Alto HOLD,
and protested the absurd math program that had
just been approved by the state and adopted by
the local school district. This was quickly fol-
lowed by a second group, consisting of parents,
high school teachers and university academics,
in Southern California that created the Web
site www.mathematicallycorrect.com. Pressure
was put on the legislature
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by this group, but at the
same time, major businesses
throughout California were
pressuring the governor to
improve K-12 educational
outcomes.”

He continued: “The pro-
fessional mathematics
societies—the American
Mathematical Society
and to a lesser degree the
Mathematical Association
of America—also became
active in protesting the
extremely low quality of
the mathematics content in
K-12. This has been the
current battle—to get a rea-
sonable representation of
research mathematicians
in the group producing the
National Math Standards.”#

To learn more about
Sadlier’s materials, please
see their banner on www.
educationupdate.com
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Imagination Conversations

By SCOTT NOPPE-BRANDON

Love of the arts has guided and inspired me
my whole life. I was a dancer before I was an
executive: | breathed and lived the arts. They
have, in large part, made me the individual that
I am. Through the prism of arts I have viewed
the world; by using the arts as my foundation of
understanding I have approached the people in
my life and taught my children.

At Lincoln Center Institute, which is a part
of Lincoln Center, my love of the arts is shared
across the board, from staff to leaders of Lincoln
Center’s affiliate organizations. As well, we all
share the understanding of the mission and
importance of the arts in the lives of all.

“Scott,” you say, “you’ve got a terrific job and
we’re jealous. But what is your point?” The point
is that I have always believed that the arts—or art
for art’s sake, if you will—are a blessing in and
of themselves: an extraordinary expression of
humanity that has a transformative ability within
our society and allows us, people from vastly dif-
ferent traditions across the globe, to meet and to
share our cultural aesthetic in peace. Unlike most
other attempts at sharing, the arts do not require
commonality; on the contrary, we can practically
revel in the joy of our artistic differences—the
only requirement is an open mind.

Arich and self-sufficient treasure then, I thought.
But I have had to revise my thinking. I did not
change one iota of my belief, but I’ve had to add
new elements to it. And this is fitting because the
world keeps adding new elements to the way it
turns. The arts will always be an unequalled edu-
cational experience: I refuse to accept an America
in which the arts do not have a strong presence
in every classroom. But the scope of that vision
has widened. The arts now have to be part and
parcel of educational preparation for college and,
above all, for the workforce. It isn’t as strange a
statement as it may seem. Numeracy and literacy
do not exist in a vacuum either; we teach them
with the hope of forming young people who will
be productive and successful citizens, much as we
teach civics with the hope that they will be con-
scientious members of a democracy. The arts—I
insist—must be part of that education; it is there-
fore logical that they, too, should contribute to the
fulfillment of these goals. For educators, this has
become a matter of relevance.

As 1 have stated in this column before, at
Lincoln Center Institute we have connected the
arts to Imagination— Imagination with a capital
I—a skill that can and must be taught, nurtured
and developed in classrooms. We have built a rig-
orous methodology around this concept, “teach-
ing and learning for imagination in aesthetic

education.” The arts are a natural portal into
imagination, its product and its fuel. Imagination
is, in turn, the fuel of creativity and innovation,
essential components of a résumé in this century.
Global society has reached a plateau in the way it
conducts its political and economic existence; our
recent economic doldrums underscore that. If we
are to take the necessary step forward, we sorely
need to visualize new possibilities—we need an
active, productive, result-oriented imagination in
the workforce, in leadership, among policy mak-
ers, and, of course, in education: that is where it
all starts.

These are no longer merely my ideas, nour-
ished by the words of philosophers who have
informed my thinking. They are a call to action
sounded by think tanks and leading economists,
such as Michael Porter, director of the Institute
for Strategy and Competitiveness at Harvard
University. Imagination is also at the heart of the
current educational discussion. The Center on
Education Policy, Conference Board, Partnership
for 21st Century Skills, National Governors
Association, and National Center of Education
and the Economy all cite imagination as a funda-
mental skill for individuals and countries compet-
ing in the global economy. The business world is
focused on innovation: not haphazard innovation,
but innovation that is data-driven, effective, and
inspired by well-conceived plans—and that kind
of preparation and focus, once again, starts in the
classroom. Prominent authors, such as Daniel
Pink, Sir Ken Robinson, Kieran Egan, Malcolm
Gladwell, and growing numbers of business and
social venture authors are also addressing the
issue with urgency.

Lincoln Center Institute is contributing to
the discussion with several ambitious projects
designed to bring a cornucopia of ideas concern-
ing the propagation of the imagination to educa-
tors (and others) across the country. One project
is 50 Imagination Conversations; the idea is to
hold a Conversation in each of the 50 states over
the next two years, culminating in America’s
Imagination Summit in spring 2011.

An Imagination Conversation is a forum where
individuals from different spheres of occupation
talk about the role of imagination in their lives. It
is the diversity of experiences that brings excite-
ment, and sometimes veritable epiphanies, to
these gatherings. The Conversations provide us
with practical, specific examples of how imagina-
tion may be further articulated as a subject that is
taught in classrooms and developed in students;
their larger purpose is to teach us how imagina-
tion may serve all areas of human endeavor. So
far, the spectrum of viewpoints has been amaz-

ing: we’ve had an executive vice president of
Starbucks, the head of the MIT Media Lab’s
Hyperinstruments/Opera, a theater director, a
craniofacial/pediatric plastic surgeon, the execu-
tive director of Urban Justice Center in New
York, a dyslexic who learned to read at age 11
only to become a writer ... picture these events!
Another important project in support of the
imagination is the book that author Eric Liu and
I co-wrote, “Imagination First: Unlocking the
Power of Possibility,” which takes the premise
into the world beyond the classroom. At the
heart of “Imagination First” is a set of universal
practices with which successful professionals,
including corporate executives, scientists, teach-
ers, artists, a platoon sergeant and others utilize

imagination in their work. For them, imagination
is not an abstraction reserved for off time; it is a
creative habit they rely on as a matter of course.
“Imagination First” is a field guide for all those
who wish to use it as such, to get unstuck, to
reframe challenges, to practice possibilities at any
scale and in any sector.

The first New York Imagination Conversation,
on October 8, will celebrate the launch of the book.
Perhaps you’d like to join us at the New York
Public Library for the Performing Arts—and per-
haps you’d like to be a panelist on a Conversation.
Find out more on http://imaginationfirst.com and
http://imaginationconversation.org.#

Scott Noppe-Brandon is executive director of
the Lincoln Center Institute.

* Traveling Exhibitions

tne GILDER LEHRMAN

INSTITUTE ﬂf AMERICAN HISTORY

Join our free email newsletter! You’ll be the first to know about all of Gilder
Lehrman’s programs and announcements including weekly podcasts, featured
documents and store discounts. Find out what Gilder Lehrman is all about.

* Seminars and Enrichment Programs for Educators
* Teaching American History Grants
* Print and Electronic Publications

* Awards including Book Prizes and History Teacher of the Year
* Fellowships for Scholars to Work in the Gilder Lehrman Collection

For more information or a list of Gilder Lehrman publications, go to www.GilderLehrman.org.




©2009 Consolidated Edison Company of New York, Inc. Ad: Arnell

SMART WAYS
TO USE LESS

Wash Less, Save More

Save energy by using
your washing machine
only when it’s full

and washing with

cold water. It's an
open-and-shut case.

Get Online, Not In Line

See and pay your bills
online. Save time,
paper, postage and
trees. Go green with
e*bill. Sign up at
conEd.com/ebill.

Keep Us In the Loop

Call 1-800-75-CONED
if you smell gas or to

report power problems.

Also, report electric
power problems online
at conEd.com.

Keeping Things Cool

Open refrigerator and
freezer doors only when
necessary. And choose
efficient Energy Star
appliances.

See Daylight

During the day, turn off
lights that are near
windows and let daylight
do the work for you.

(& conEdison | ON IT

Visit conEd.com for 100+ tips to go green and
save green. Find us on Facebook at Power of Green.




SPOTLIGHT ON SCHOOLS

THE DWIGHT SCHOOL

By STEPHEN SPAHN,
CHANCELLOR

Founded in 1872, the Dwight School is
a Pre-K—12 private international school
located on Manhattan’s Upper West Side.
This year, Dwight continues to build on
its International Baccalaureate (IB) pro-
gram from prekindergarten through grade
twelve. The IB has given us a framework
to involve students in innovative technol-
ogy initiatives, environmental projects,
meaningful foreign exchange opportuni-
ties, and community building endeavors,
which is reflected in our plans for this
school year.

As technology becomes in increasingly
important part of our everyday lives,
Dwight continues to break ground using
online courses as a way to utilize 21st
century skills to connect with a global
audience. Adding to last year’s pilot
online course on leadership development,
our tenth grade students will participate
in an online technology course, whose
curriculum, based on J.F. Rischard’s
book, “High Noon: 20 Global Problems,
20 Years to Solve Them,” will require
them to help solve global issues using
social media tools. Our ninth graders will
participate in an online citizen journalism
course that will enable them to research, write
and publish a salon-type electronic magazine.

We recently helped found the Dwight
International School (DIS), a not-for-profit 1B
Candidate school on Vancouver Island. The ini-
tial student population of 140 students includes
specially selected future leaders of the Cowichan
Indian tribe. Through DIS programs, students at
Dwight and other New York City schools will have

a chance to learn traditional Indian skills from the
Cowichan Indians and conduct environmental
research in the densest rain forest in the world.
The IB is based upon the philosophy that we
live in a world without borders, which requires
us to become knowledgeable of other societ-
ies. To that end, we enter our fifth year offering
Mandarin Chinese to our elementary students.

To expand our whole school’s knowledge of
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YORK PREP SCHOOL

By RONALD STEWART, HEADMASTER

Every year brings new challenges in pri-
vate school education. I am sure this year we
will all learn how to handle the threat and
realities of the flu pandemic that confronts
us. Fortunately, for six years York Prep has

China, we recently signed the first pilot joint
Chinese-American curriculum program allowed
in a state school in Beijing. This program, cur-
rently involving 120 Chinese students at the
Capital Normal High School, provides our school
community with a unique opportunity for virtual
and real student and teacher exchanges.

Lastly, through Dwight’s Institute for Civic
Leadership (ICL), a non-profit organization
whose mission is to inspire and educate stu-
dents through the IB and provide “take action”
opportunities to become engaged global citizens,
we invite New York City private, parochial and
public schools to join with us in engaging in an
international exchange of ideas and contributing
to communities in developing countries through
the programs listed above as well as others in the
Middle East, India and Africa. Over the past eight
years, several thousand students from more than
one hundred schools have participated in ICL
programs. We have learned that it is necessary to
have all of us work together in this interdepen-
dent world. #

Stephen Spahn is chancellor of the Dwight
School.

9/11 Related Trauma

continued from page 11

persist for a period without relenting they should
seek out a professional consultation. Dr. Cloitre
emphasized that we are fortunate to have evi-
dence-based treatments available for traumatized
children. These interventions are often short term
and include identifying good coping skills around
improving mood and providing the opportunity
for a forum of discussion for the child and family.
This modality is referred to as cognitive behav-
ioral therapy. It is important for families to be
informed consumers for obtaining trauma related
treatments and should inquire about the details of
treatment with a mental health care provider.

For more information on these and other topics,
readers are encouraged to visit the NYU Child
Study Center website: http://www.AboutOurKids.
org.#

Dr. Raul Silva is the vice chair and associ-
ate professor at the Department of Child and
Adolescent Psychiatry at NYU Child Study Center
and executive director of Rockland Children's
Psychiatric Center.

used a specific software program that enables
teachers to communicate with each of their
students every day on such matters as books
to bring and the homework assigned. In addi-
tion, each week the program provides parents
with a password-protected list of every grade
achieved by their child in the last week, wheth-
er in homework, quizzes or tests, as well as a
description of work accomplished and forth-
coming homeworks. Should the flu epidemic
cause the school to be closed for a few days,
this program will be expanded to a distance
learning setting and should prove invaluable
in ensuring continuity of education through
such a period. Many York parents think of it
as an invaluable communication tool since, in
almost real time, they are closely informed of
their children’s progress in detail.

The school has expanded its study of
Mandarin Chinese so that it will be offered as
an additional language choice to all students
from the 7th grade through 12th grade. We
expect to send a small group of students and
teachers to Shanghai for the World Expo in
2010, and have received an invitation from
No. 2 High School of East China Normal
University to stay with them for a few days
on that trip.

Since I believe that excellence in teaching
is the paramount factor in the education of a
child, I am proud that York continues to be
stable in both its administration and faculty,
all of whom teach regularly in the classroom.
With over 65 teachers, we have two new sub-
ject teachers and two new Jump Start teach-
ers, but the faculty and administration has
stayed together for many years with virtually
no turnover. As headmaster and founder, I
am starting my 4lst year, as is my wife, who
is our director of college guidance. I am not
sure if one should be proud of this record, but
one certainly cannot say that this is a school
that changes its leadership frequently. We can
certainly say we have a committed and expe-
rienced administration.

Finally, we have had so many applications
that we have increased our number of sec-
tions in the middle and high school. Bearing
in mind the doom and gloom in the economic
news, we are happily reassured by this turn
of events.

I congratulate Education Update on its 14th
birthday and, as always, send my personal best
wishes to Dr. Pola Rosen, who has been an
outstanding leader in New York’s educational
community. #

Ronald Stewart is headmaster of York Prep
School.
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Lifting the Stigma of Suicide

Sheila Nevins

Nick Perry

By SYBIL MAIMIN

A very moving and harrowing film that aired on
HBO recently about the suicide of a 15-year-old
boy is important for its potential to lift the stigma
and stimulate dialogue about mental illness in the
young. With the skillful incorporation of home
movies, photos and interviews, the film, “Boy
Interrupted,” very honestly and touchingly cap-
tures the brief life of Evan Scott Perry beginning
with his joyful delivery-room appearance and
ending with sad footage of his funeral.

Evan’s mother, Dana Perry, is a producer and
director of documentaries and his father, Hart
Perry, is a cinematographer, so it was natural that
family comings and goings were meticulously
recorded. Evan, whose sweet, cherubic looks
concealed the dark shadows plaguing him, was
always difficult, but loving. He was “sophisti-
cated beyond his years,” his mother reports, but
most disturbingly, became “obsessed with death”
at a very young age. Following an aborted suicide
attempt at school in the fifth grade, he was sent
to a psychiatric hospital, where he was diagnosed
with bipolar disorder, a chemical imbalance
in the brain with, in his case, a dominance of
depression. Seeking help, the family discovered
Wellspring, a rural psychiatric facility where he
stayed briefly and thrived. “They encouraged
Evan to be a boy” and “taught the family how to
work together.”

Appearing much improved, he returned to
New York City and York Prep, where he did well
academically and had many friends. Although,
as one of his friends, Gabriel Byer, reports,
“He was different from the other kids, set in his
ways.” Things looked so good, his dosage of the
drug lithium was reduced, but depression set in.
Concerned, his parents made an appointment
with his therapist, but, tragically, the visit never
occurred. Demonstrating the focus on order and

fairness that were lifelong characteristics, Evan
left a suicide note on his computer listing six
reasons “‘yes” and six reasons “no” for ending
his life. “Yes,” which revolved around perceived
inadequacies, won, and Evan jumped from his
bedroom window. His older half brother, Nick,
currently a medical student, has commented that
the sentiments on the computer were those of any
15-year-old, and he wishes he had had a chance
to explain to Evan that most teens often feel inad-
equate and hopeless. But Nick also acknowledges
that bipolar depression predisposed this teen to
act on his dark thoughts.

Praised for their courage in sharing with the
public such an intimate a family saga, in which
they were both participants and observers,
Dana and Hart Perry hope the film will lead to
“acknowledgement of the massive stigma about
suicide. There is no such thing as closure,” Dana
Perry explains, “but I’'m really glad we made
the film and can say we looked at it as far as we
could. We didn’t find the answers, but we looked.
There is something about just doing anything,
being active, to channel the grief.” Hart Perry
sees the film as “an attempt to find a language for
something that does not have a language.”

The Jed Foundation and its dedicated founders,
Phil and Donna Satow, who lost their college-age
son, Jed, to suicide, are strong supporters of the
film. The foundation is the leading non-profit
dedicated to alleviating emotional distress and
preventing suicide among college students. It
works to educate the public and eliminate the
stigma surrounding mental illness, encourages
and facilitates treatment seeking, and provides
necessary information, resources and guidance.
It supports research and helps colleges set up
programs that address the emotional health of
students. For more information, go to www.jed-
foundation.org. #
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All Grown Up: Adults With Autism Face Biggest Challenges Yet

By MCCARTON ACKERMAN

With the rapid rise in
children diagnosed with an
Autism Spectrum Disorder,
families have had access to
more resources and services
than ever before. However,
these children will soon grow
up, and families are starting
to realize that the fight for
quality care for their loved ones has just begun.

Services that meet the needs of adults on the
spectrum are difficult to come by and often lack in
quality. Experts in the autism community believe
that we are not adequately prepared to handle the
future boom in adults with autism.

“Services that were an entitlement in child-
hood are rare to find as adults,” says Dr. Ivy
Feldman, educational director at the McCarton
School. “However, the needs of adolescents and
adults with autism remain very significant. The
characteristics of autism remain, and may even be
more challenging.”

There are only a handful of organizations in New
York City dedicated to working with adults with
autism. Adults with ASDs quickly find it crucial
to both retain skills already learned and begin
developing new skills. These new skills are crucial
for independent living and for minimizing social
difficulties. Community interactions are often more
challenging with older students, as the range of
socially acceptable behaviors greatly decreases.

Dr. Cecelia McCarton, founder of the McCarton
School, says that essential program components
need to be put into place in order to ensure that
adults with an ASD receive proper care. These
include transition planning and the assessment and
treatment of challenging behaviors.

“An effective program for adults starts well
before the person with autism is an adult,” says
McCarton.

Aspects in transition planning include develop-
ing specific goals, exposure to community based
employment and life experience, as well as access
to service providers and other resources. According
to McCarton, the main component of assessing and

treating behaviors in adults with an ASD is under-
standing the motivation behind a specific behavior
and teaching alternate skills in order to reduce the
behavior.

Michael John Carley, executive director of
the Global and Regional Asperger Syndrome
Partnership, or GRASP, said that there has been
expanded thinking in the autism community on how
to address the future increase of adults with ASDs
due to a greater knowledge about the spectrum,
the lobbying done by parent advocacy groups, and
gaining insight through speaking with adults on the
spectrum.

“Like anyone, adults on the spectrum need to
know more about what they can do, not what they
can’t,” says Carley. “They can read what’s written
about them, and they can hear what’s being said
about them.”

Despite a continued need for services for adults
with an ASD, there have been improvements in
recent years. More adults with autism are enrolled
at vocational colleges and traditional universities.
There has also been a rapid rise in adults with

autism entering the workforce.

“Many of the challenges that we help people
on the spectrum to overcome are related to social
skills rather than work skills,” says Dr. Charles
Cartwright, director of the YAI Autism Center. “A
person may be highly qualified for a professional
job, but if he can’t maintain eye contact, he may
never make it past the interview phase.”

Carley says that continuing to provide services
for adults with autism will ultimately serve as a
benefit to society as a whole.

“Given the talents and sometimes unreal abilities
of people on the spectrum, this can benefit greater
society if better understood and accommodated,”
says Carley. “Working on behalf of adults on the
spectrum is clearly akin to working on behalf of
everyone.”#

McCarton Ackerman currently works as an ABA
teacher in Chelsea. He is also the director of Inside
Out Tennis, which offers tennis lessons for children
with autism, and is writing a book on goalsetting
for kids which is due in stores at the beginning of
next year.

Special Education Itinerant Teachers: What They Do and For Whom

By LAUREN SHAPIRO

Special Education Itinerant Teachers (SEIT),
like Selma Raven, support children with special
needs who learn in inclusive classrooms during
the school day. Ms. Raven, who earned her mas-
ter’s degree in special education at Manhattan
College, collaborates with classroom teachers,
ensuring that appropriate accommodations are
being made to meet all of the special-needs
students’ academic, social, emotional, and
physical needs. Accommodations may include
adding visuals, selecting and training socially

competent peers for peer modeling, training
teachers, or even modifying physical space for
sensory issues.

Some of the interventions that are utilized by
SEITs to support children with special needs in
the classroom, as well as at home are:

* TEACCH (Treatment and Education of
Autistic and Communication Handicapped
Children): a structured teaching method not con-
sidered a therapy but rather a therapeutic tool

* ABA (Applied Behavior Analysis): direct
observation, measurement and functional analy-

-
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sis of the relationship between the environment
and behavior

» DIR/Floortime (Developmental, Individual
Difference, Relationship-based): a technique that
follows the child’s lead and, at the same time,
challenges the child.

“I am in a superb school right now,” says Ms.
Raven. “The director is committed to inclu-
sion.” Ms. Raven has the director’s full sup-
port to change the curriculum. For example,
one child had severe language delays that were
affecting his behavior in the classroom. “It was
clear that he was aggressive because he was not
being understood.” On Ms. Raven’s advice, staff
added more visuals to the classroom, used simpli-
fied language, and books were “pre-read at story
time. Stories were carefully selected to help him
deal with his emotions. For instance, we chose
books about feelings.”

Though initially these changes are made for the
sake of the IEP (Individual Education Plan) child,
there are the added benefits of training teach-
ers, and the students learned something about
empathy. Working with him individually, Ms.
Raven helped the child “to process language and
to teach the child to communicate appropriately
when frustrated. By May, the difference in his
behavior both socially and academically was
astounding.”

In another of Ms. Raven’s cases, it was deter-
mined that a young autistic child had “a deficit
in performance rather than in acquisition; the
child had the skills but did not know when to use
them. My role was to pair him with a socially
competent peer,” because peer mentors “help in
reciprocal interactions, which is a huge area of
concern for many autistic children.”

In the afternoons, Ms. Raven provides support
in the home. Home programs vary in nature.
“When the child cannot attend school, I provide
complete services. If we are doing early interven-
tion, there is also a family training session.

“l do discrete trials with some children
and use PRT (pivotal response training),
which also utilizes the same behavior modifi-
cation principals of ABA. All New York State
standards can be incorporated in a seemingly
“fun” activity. When we make playdough we
“read” the recipe, identify letters, understand that

Selma Raven

reading goes from left to right. We are measuring
flour, salt, water, and seeing the change from one
medium to another. We have a wonderful sen-
sory experience of playing with hot, homemade
playdough. Most importantly, there is so much
language back and forth while we are doing
something fun!”

This kind of FAPE (Free and Appropriate
Public Education) is inspiring. It’s also a federal
right, and sometimes parents of disabled children
have to sue to enforce that right. Neal Rosenberg,
an attorney who initially worked for the New
York City Board of Education, says, “In many
instances parents have a legitimate claim that the
city has been unable or unwilling to provide an
appropriate education for their child.”

The costs are sizeable. Parents are looking to
the city to pay the tuition to private schools that
specialize in learning disabilities, like the Lowell,
where tuition is about $26,000 per year.

“I believe that the city has the money to edu-
cate every child appropriately, and if a child’s
medical condition is costly, that doesn’t obviate
the city’s responsibility to educate that child,”
says Rosenberg. The city tries to meet most of the
needs of most of the kids; when you look at the
total population of children the city educates, the
amount of litigation is very small. #
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Perspective on 9/11-Related Trauma
from Marylene Cloitre, Ph.D.

By RAUL SILVA, M.D.

This month we sat down with Marylene Cloitre,
Ph.D., one of the country’s leading authorities in
the realm of trauma and stress. Dr. Cloitre is
the Cathy and Stephen Graham Professor of
Child and Adolescent Psychiatry at the New
York University Child Study Center Trauma
and Resilience Research Program and research
scientist at the Nathan Kline Institute. Given
the recent anniversary of the 9/11 attacks, it is
timely to understand the impact it may have on
our children.

Dr. Cloitre first shared her thoughts regarding
which children are most likely affected by this
recent anniversary. She explained there are vari-
ous susceptible groups. First, those who actually
suffered a direct loss of a parent or loved one
remain vulnerable to the emotional turmoil of
this stressor, especially during anniversary dates.
Another group that may be affected are those that
were directly exposed to the terrorist attacks by
virtue of living or attending school close to the
World Trade Center. It should be remembered
that since the event took place eight years ago,
many of these children will now be in different
schools and locations. Nevertheless, there are
a number of factors that increase the impact of
this particular anniversary. The first is that the
September 11th attacks are temporally associ-
ated with the transition to the school year, which
makes it more easily remembered and emotional-
ly salient. Another factor is that the United States
is still engaged in a war that is heavily covered
by the media, serving as a further reminder of the
terrorist-linked event.

Since children are often affected by what their
friends and peers are experiencing, Dr. Cloitre

Trauma and Stress specialist
Marylene Cloitre, Ph.D.

shared some advice for children on how they
should deal with a friend’s suffering around this
anniversary. She explains that being supportive
and validating of what the peer is going through
is the first step. Depending on how distraught the
friend may be, a next important step is that they
speak to responsible adults, such as a teacher,
parent or coach, to provide some help.

Dr. Cloitre also discussed how parents might
best deal with their own children during the anni-
versary. The first step is to monitor how children
are responding from an emotional perspective. It
is important to determine if they are distressed
and functioning or behaving differently from
their usual pattern. Often a general discussion
between a parent and child would be a sensi-
tive and informative approach. If the differences

continued on page 8
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Psychiatrist Dr. Katherine Shear
Searches for Treatment of

“Complicated Grief”

Unlike normal grief, which, though intense,
improves over time, “complicated grief” is the inabil-
ity to ever recover after the death of a loved one.

Characterized by prolonged intense yearning
and preoccupation with a lost loved one, waves of
sadness and longing, bitter protest, caregiver self-
blame, and a feeling of profound emptiness that
does not lessen with time, complicated grief may
be more prevalent in older people than in younger
adults. It destroys sufferers’ lives for years, is not
cured through traditional talk or drug therapies,
and has seemed resistant to almost all treatment.

M. Katherine Shear, M.D., the Marion E.
Kenworthy Professor of Psychiatry at the
Columbia University School of Social Work, is
an expert in the study and treatment of compli-
cated grief. Dr. Shear has developed new treat-
ments for the condition and now is seeking 200
participants from the New York area, aged 60 or
older, for a new clinical study.

“The death of a loved one can take an especially
devastating toll on an older adult,” says Dr. Shear.
“Older people may experience a cascade of losses
as their social circles become smaller. The death
of a close attachment, be it spouse, adult child,
friend, parent, or sibling—along with the social,
financial and medical issues that accompany
it—can throw an individual into a discourag-
ing downward spiral. People who continue to
struggle with bereavement after more than six
months may be experiencing complicated grief.
We believe we can help.”

Dr. Shear’s study will provide sufferers with
16 weekly treatment sessions over a four-month

e
|

Katherine Shear, M.D.

period. The sessions will be provided on an out-
patient basis at the Late Life Depression Clinic
of the New York State Psychiatric Institute in
Manbhattan. It is funded by the National Institute
of Mental Health, with the Columbia University
School of Social Work and New York State
Psychiatric Institute.

Symptoms of complicated grief more than
6 months after the loss include: strong yearn-
ing for the person who died, waves of intense
sadness and longing, feeling of disbelief or dif-
ficulty accepting the death, avoiding things that
are reminders of the loss, bitterness or anger,
feeling cut-off or distant from others or intense
loneliness, having many unstoppable thoughts,
memories, or images of the person who died,
feeling life is empty or meaningless without the
lost loved one, or feeling that grieving less would
be betraying one’s loved one or that grief is all
that is left of the person. #
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Parents as Partners in 2009-10

By DR. BONNIE BROWN

Another school year is getting under way
with expectations, challenges and creative ideas
on how to build the school home connection.
Educators state they cannot work in a vacuum
and facilitate student achievement without fam-
ily support. Parents say that the schools do not
communicate well with them and are threatening
and unwelcoming places. The gap is apparent
in schools throughout the country, especially in
large urban areas where the student achievement
gap is wide for minority students. The call to
arms for the 2009-10 school year then becomes
the issue of building a strong bridge to facilitate
the school-home connection, which we all agree
is necessary for student achievement.

Most successful school leaders have studied
their parent surveys, learning-environment sur-
veys, and needs-assessment documents returned
by parent-teacher associations. In response, they
have attempted to increase parent engagement
by scheduling more meetings with high profile
guest speakers, ordered more and better food for
meetings, believing “feed parents and they will
come,” or they have increased the number of stu-
dent shows, fairs and athletic events to spearhead
parent involvement in school life. Unfortunately,
if we review parent attendance rates in urban
schools, we see the problem is still unresolved.
Now is the time to think outside of the proverbial
box and design motivational programs that will
move parents into their children’s schools and
into a partnership with teachers/administrators.

How do we achieve this goal? Here are some
suggestions to put into effect early in the school
year when parent enthusiasm is at its peak.

* Hold a back to school kickoff with a “Friday
Night at the Movies.” Ask parents to refrain
from putting that beach chair away and bring it
and their children to school on a Friday evening
for dinner and a movie. Hire assistant teachers/
aides to supervise children and plan a menu of
activities for them after a dinner with their par-
ents. Show the adults a movie that speaks to a
parenting challenge or issue, such as “Kramer vs.
Kramer,” “Billy Elliot,” or “Ordinary People.”
Have a guidance counselor or clinician available
to use the film as a springboard for discussion
that informs a parenting best practice. End the
evening with singing, a rousing game of Price Is
Right with prizes, and provide take-home books
for parents to read aloud to their children.

* Develop a school-wide policy for dissemi-
nating information to parents. It can be via
a communication notebook, backpacking fly-
ers, automated telephone calls regarding student
attendance, or e-mail/snail mail.

* Design programs that transform your school
into a community resource by offering adult
classes for GED prep or computer skills, or
English classes for parents who are monolingual
in a foreign language or bilingual. While funding
may be scarce, there is grant money available and
other funding, such as Title III monies. Change

the school in parents’ eyes and their perception of
it will change from a historic place of failure to a
safe harbor that promotes adult learning.

* Buddy longtime parents with parents new to
your school and have them reach out and call new
parents to share their experiences with the school
and offer support. Have several parents invite
newbies to upcoming meetings, teas, fundraising
events.

* Plan early for parent-teacher conference
days/evenings. Have a meet-and-greet coffee
time upon arrival. Have tables in the lobby
manned by community resources such as the
public library, extracurricular programs such as
PSAL, CHAMPS, Children’s Aid Society, Social
Security Administration, etc. Parents should have
resources readily available to assist them in part-
nering in their child’s school achievement and
improving the quality of their family life.

The time to reach out to parents is now, early
in the new school year while anticipation and
energy are high. It also allows for year-long joint
planning of school-wide calendars, allowing par-
ents to plan their own family lives. These are all
important reasons to engage parents at the begin-
ning of the year. However, the most important
reason is for teachers and parents to meet face to
face and begin to build a trusting and respectful
relationship. Parents need to be encouraged to
visit their child’s classrooms, sit in, and observe.
Whenever possible, teachers should debrief with
parents after their visit to clarify what they saw
and answer questions. The school-home con-
nection is a relationship, and we know that all
relationships take time and work. This is one
relationship that is well worth the effort if we
(educators/parents) believe in children first. #

Dr. Bonnie Brown is the superintendent of
District 75 in New York City.
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Autism Ambassadors: High
School Students Create Program

By ZAK KUKOFF
And ZACH FLYER

Imagine walking into a strange,
large building. The hallways are
imposing; the ceilings seem to
get higher the longer you look.
Someone double your age, an aide,
pulls your shirt. For the first couple
of days most of the others your
age stay away from you. That’s
fine; you’re absorbed in your
own thoughts and imagination.
Eventually, one or two brave kids
venture over to say hi. You don’t
respond; the aide does. The kids
don’t come back over for a while.
When they finally dare to venture
back into your corner, it is only to
whisper about you and make you
the object of their derision.

In an ideal world, this is where
Autism Ambassadors would enter.
We would use our curriculum, based
on Applied Behavioral Analysis, to
instill tolerance and understanding

in the typical student while teach-

Zak Kukoff

ing the student with autism social,
emotional and academic skills.

The result is a more harmonious
classroom as well as authentic,
sustainable friendships that exist in
and out of the classroom.

However, in the majority of
classrooms across America, the
whispering would intensify until it
morphs into outright insults, often
around the fourth grade, when
classrooms go through a series of
changes that will not only result in
increased isolation for the student
with special needs but will also
decrease the amount of time that
the teacher can spend with that
student. Teachers and parents alike,
including those from the Millburn,
N.J. and Stamford, Conn. school
districts, have noticed this disturb-
ing phenomenon.

Autism Ambassadors is a non-
profit organization dedicated to
changing the way non-special-needs
students interact with students with
autism. When Zak Kukoff was
younger, his family member with
autism moved in with his family.

Zach Flyer

As he grew up with her, he saw

firsthand that even when other students tried to
interact with her, they failed. Alienation in the
school, not to mention the community, inevitably
followed. Because of this experience, Zak real-
ized that typical students do not know how to
develop relationships with students with autism.
Zak wanted to change that, so he started Autism
Ambassadors. With the help of Dr. Frank Weiss,
a licensed psychologist, he developed an ABA-
based curriculum that teaches typical students
how to develop genuine relationships with peers
with autism.

The curriculum will engage typical children
and children with special needs in a mutually
beneficial relationship. Through extensive social
and behavioral interaction, the non-special-needs
children (the “ambassadors”) will learn about
autism, both how it affects the brain, and use-
ful strategies they can use to address problems
pertaining to its outward manifestations. The
curriculum consists of a series of modules that
are written in dialogue format to imitate the idea
of role-playing. In this role-play, ambassadors act
as both the student with autism and the ambassa-
dor. While role-playing, the ambassador not only
builds an empathy link with the student, but also
learns ways to overcome his or her discomfort
with autism. Students also learn how to behave
while interacting with the student with autism
while role-playing as the ambassador. Each mod-

ule has teaching moments where strategies are
reinforced to the ambassador. In addition, all of
our modules are interconnected; different mod-
ules can be referred to during an individual situa-
tion to reinforce our strategies further.

We offer our curriculum as a no-cost program
for any school that would like to implement it.
As a result of this policy, we currently have over
10 schools that have committed to implementing
our curriculum.

We’d love to expand our organization to as
many schools as we can. If you know of a school
that you think could benefit from the Autism
Ambassadors program, please e-mail us at info@
autismambassadors.org or call us at (973) 486-
1528 (Zak is extension 1). In addition, we are
always thankful for any donations, regardless of
their size. To donate, please go to our Web site,
http://www.autismambassadors.org, and click on
the “Contact Us/Donate” page. All donations will
be tax-deductable by April. #

Zak Kukoff, the founder of Autism Ambassadors,
is a 9"M-grader at Westlake High School in
Westlake Village, Calif. He can be reached
directly by e-mail at zak@autismambassadors.
org. Zach Flyer, the curriculum director for the
Autism Ambassadors executive student advisory
board, is a 9th-grader at Millburn High School
in Millburn, N.J. He can be reached directly by
e-mail at zach.flyer@autismambassadors.org.
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Boost Learning With

By SYBIL MAIMIN

Although The New York Times has had an
education program since the 1930s, the newspa-
per’s value as a teaching tool has broadened sig-
nificantly with the addition of an ambitious digital
component. With free classroom subscriptions to
its Electronic Edition, open access to its content-
rich online Learning Network, accessible article
archives going back to 1851, and a Newspaper in
Education Web site, The Times offers teachers and
students an array of possibilities to interact with
the paper and to learn.

At a recent “Teacher Appreciation Day” held in
the spectacular new glass-enclosed, light-filled,
Renzo Piano- designed Times Tower, teachers
interested in learning how to integrate The Times
into their curriculum were offered strategies on
how to most effectively utilize its myriad edu-
cation resources. Under the able leadership of
Stephanie Doba, the Newspaper in Education
manager, teachers learned that the Electronic
Edition, which shows the daily paper exactly as
it appears in print, allows students and teachers
to “experience the newspaper format” but access
it online. Her theme was that teaching students
to use the Times and its online resources leads
to better quality research and learning. Daily
downloadable lesson plans, curriculum guides,
and activities relating to the day’s paper provide
professional support.

Holly Ojalvo develops and edits content for
The New York Times Learning Network, nytimes.

com/learning. She explained that teachers can
use The Times as a research tool and as a model
of how research is collected and used. Working
back from an article, students can determine
sources used and questions asked. They learn
how writing style sets tone and blogs add reac-
tions. For their own research, students can go
to Times Topics, a “virtual encyclopedia” that
features high-quality information on thousands
of topics including relevant Times articles, graph-
ics, audio and video guides, and links to selected
outside sources. The New York Times Article
Archive contains a complete back file of articles
from 1851 to the present. The Times Machine
has digital images of old issues of the paper. For
broader research, Times Navigator allows teach-
ers to direct students to qualified, vetted outside
sources. Innovative online features include Word
Train, which follows a word and shows the
various ways it has been used in the paper. The
Learning Network contains specific pages for
teachers, students and parents and includes daily
lesson plans linked to Times articles, news sum-
maries of top stories, a daily test prep question
and vocabulary word, “conversation starters”
for parents, a science Q- and-A, as well as other
interactive materials. Popular features include
On This Day in History, the Daily News Quiz and
student crossword puzzles. Curriculum guides
and activities can be downloaded from The New
York Times Newspaper in Education Web site,
nytimes.com/nie.
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NY Times NIE Program Shows Teachers How To

Holly Ojalvo

Teacher Appreciation Day abounded with
tips on using the Times as a learning tool.
Robert Greenman, author and veteran teacher
of high school English and journalism, showed
teachers how to find teaching opportunities
in any day’s issue of The Times. Vocabulary
words abound in the brief TV listings, in movie
titles and headlines. Police stories are good
examples of use of “attribution.” Obituaries
are rich in history and biographical informa-
tion. Students should learn the differences
between news stories and features, editorials
and news articles, anonymous and named
sources, and newspaper and television news.
Within stories, examples of differences in
governments, gender roles, education and reli-
gion are just some of countless, easily adapted
teaching points. Students can find articles that
put into context textbook words such as social

security, president’s Cabinet, public opinion,
civil rights, and foreign policy. Language arts
instruction can benefit from the Times as a
model of good writing.

Some teachers expressed concern over students
copying verbatim from online sites and the diffi-
culty of judging reliability of sources. In answer,
other participants suggested lessons to stem these
problems such as learning to write summaries and
doing research in class under teacher supervision.
Reliability of a source may be checked through
background research, corroboration with other
sources, and determination of “point of view.”

Even as the wealth of digital material was being
reviewed, it was noted that the familiar print
edition of the Times endures and continues to
engage students.

For information on the Electronic Edition and
free teaching resources, go to NY Times.com/nie.#

A Reprieve for Alternative Routes to Teacher Certification

By MARTHA MCCARTHY, Ph.D.

The Ninth Circuit Court of Appeals in Renee v.
Duncan recently declined to invalidate a regula-
tion under the federal No Child Left Behind Act
that allows teachers participating in alternative
routes to certification (licensure) to be considered
“highly qualified.” Under NCLB, a highly quali-
fied teacher “has obtained full state certification
as a teacher (including certification obtained

invalidating the federal regulation would have an
impact on the hiring and assignment of teachers
licensed through alternative routes in California.

No one contests the NCLB goal of having
highly qualified teachers or disagrees that teacher
quality is one of the most important factors in
improving the achievement of all students. The
controversy focuses on how to ensure that there is

a highly qualified teacher in every classroom.
Research is not yet available to refute or sup-
port the claim that teachers licensed through
alternative routes lack instructional skills and
are not getting sufficient preparation in peda-
gogy. Those making these claims need to present
data to convince policy makers that traditional
certification through university preparation pro-

grams produces better teachers. In the absence
of such data, alternatives to traditional licensure
for teachers and school leaders will continue to
be considered and likely adopted in an increasing
number of states. #

Dr. Martha McCarthy is chair of the depart-
ment of educational leadership and policy studies
at Indiana University.

through alternative routes) or passed the

state teacher licensing examination, and
holds a license to teach in such state.”

Some California plaintiffs alleged that
they have been harmed by the challenged
federal regulation because the state has
allowed school districts to hire alternative
route participants who are not as compe-
tent as those traditionally prepared through
university programs. In California, teachers
in internships receive support and training
while they advance toward state certifica-
tion. Plaintiffs in Renee argued that if the
federal alternative route regulation were
invalidated, California would stop consider-
ing participants in internship programs to be
highly qualified. They also contended that
alternative route teachers are hired mainly
in school districts with high concentrations
of low-income and minority students.

The Ninth Circuit held that since
California still could consider teachers par-
ticipating in alternative licensure routes
to be highly qualified even if the federal
rule were struck down, a judicial decla-
ration invalidating the NCLB regulation
would not provide the redress sought. In
short, since certification is a matter of state
law, California could alter its definition of
“highly qualified” regardless of what the
federal government does.

The Renee plaintiffs claimed that
California followed the federal lead in
changing its requirements for licensure after
NCLB was enacted and that the state would
do so again if the federal regulation were
dropped. But only the dissenting Ninth
Circuit judge endorsed this position. He
reasoned that since California modeled its
definition of highly qualified on the NCLB,
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DR. JAMES GAROFALO RECALLS
HIS DAYS AS A FLIGHT SURGEON

By JOAN BAUM, Ph.D.

Dr. James Garofalo, a general practice physician
from Caldwell, N.J., is flying high in anticipation
of his pilot’s license renewal this fall. Difficulties
with recent health issues, which grounded him for
a while but are now stable, have only reinforced
his “acute perspective on good health,” and he’s
raring to go, personally and professionally. A
lively and articulate octogenarian with a lifetime
of flying experience, Dr. Garofalo says he has
always loved planes, making paper models as a
child, and yearning to be a pilot. When he was
17, attending summer school in Ambherst, he
says he would use his money for traveling home
(to Bloomfield) for flying lessons instead (dad
wasn’t exactly thrilled). Though he wanted to go
to West Point, he flunked the eye exam, but he
did recoup: he became a flight surgeon. “I love
flying machines and love to help people achieve
good health.” Being a doctor and a pilot, he says,
allowed him to pursue both passions.

The timing of Dr. Garofalo’s deepening interest
in aviation back in the late *50s coincided with
dramatic change in the military and civilian avia-
tion industries, sparked by Sputnik. Aeronautics
was going supersonic, particularly in the form
of the Bell X-1, the first aircraft to exceed the
speed of sound. The significance of being a
flight surgeon was immediately apparent to Dr.
Garofalo, who had joined the Air Force and
knew that supersonic travel would require more
information about the “physiology of the human
body.” He once did a study on motion sickness
for Pfizer that showed that various experimental
drugs were insufficient to counter adverse effects.
He also researched the need for more oxygen in
higher altitudes. And, of course, with challenging
technical advances he came to a greater apprecia-
tion of the need for pilot fitness in all senses—
physical, mental, emotional. The “most chilling”
example of his aviation life, he recalls, was on his
first flight alone in Anchorage—he was “shaking
like a leaf”—could he do it? That he “slowly
calmed down and took control” speaks of a psy-
chological disposition that isn’t always manifest
in curricular training.

Dr. Garofalo recently shared many of his
experiences, as well as thoughts, about the future
of aeronautics and careers with students at the
Daniel Webster School of Aviation Sciences in
Nashua, N.H., one of the two top flight schools
in the country (the other is Embry-Riddle in
Fla.). Daniel Webster, established about 44 years

ago, was acquired just this past June by the par-
ent company of ITT Technical Institutes. Daniel
Webster is a for-profit proprietary college with
a main campus of 54 acres next to Nashua
Municipal Airport. The school offers associ-
ate, bachelor’s and master’s degrees and boasts
“exciting career choices” for graduates in the
commercial, corporate, civilian or military sec-
tor; jobs include, besides being a pilot or doing
research, airline management and airport traffic
control. Increasingly, he notes, while airlines are
downsizing, positions are opening up to pilots in
the corporate world—the result of needing to do
business more efficiently at home and abroad.
And, of course, planes have become increasingly
important in volunteer Angel flights that assist
those with critical medical problems. Medical
flights also include transporting organs from
donors to recipients.

Dr. Garofalo’s emphasis on continuing educa-
tion and training, as well as medical monitoring—
not just annual EKGs but also cardiovascular
exams—reflects a life-long appreciation of being
fit. He remembers when he flew to Newport the
day after John Kennedy Jr.’s plane crashed. There
was heavy fog obscuring the shoreline. “I have
3000 hours of flight and instrument training. He
had about 300 hours . . . I had to call the control
tower to guide me—there was zero visibility.”
There are FAA rules, but Dr. Garofalo would
have pilots rise to the requirements and more by
conviction: “Never quit training, take a check ride
every two years at least to make sure you have
the necessary skills [beyond required basics].”
Would that such an attitude were embraced by
those in all professions.#
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Getting Educated About Hospice

Priscilla Ruffin, Pres. & CEO, East End Hospice

By JOAN BAUM, PH.D.

Although hospice has been around for about 35
years in this country, it’s still poorly understood,
“an untold story,” in the words of senior nurse
practitioner Judy Hren of East End Hospice, a
New York State certified hospice on Long Island.
Often confused with hospital or nursing home
care or general home assistance for the terminally
ill, hospice, a “multi-dimensional” government-
funded program, usually covers the last six
months of a person’s life, as determined by a
doctor. Satisfying Medicare criteria for palliative
care, hospice is free, but that’s not the only fact
that sets it apart.

Hospice staff, many of them like home care
aide Nancy Tammaro—who want to give back,
based on their own experiences—pride them-
selves on offering “quality” care, joining vol-
unteers who help hospice fulfill its obligation
to have an active volunteer program. “It’s hard
work,” Nancy likes to say, but not hard to do.”
Indeed, hospice has no problem attracting volun-
teers of all ages and skill levels, from those who
work directly with patients at bedside to those
who assist with clerical duties and fundraising.
As for relatives and friends of those who receive
service, hospice would seem to be one of those
rare nonprofit organizations that elicits, without
any prompting, universal testimonies of acclaim.
“There’s something about those hospice folks
that’s special,” is a typical remark. Early on in
her career, says Judy Hren, when she augmented
private-duty work with hospice-related services,
she would observe the hospice team and be con-
stantly “impressed.” Now, almost fifteen years
later and part of that team, she continues to
admire hospice goals and practices.

Even the vendors who deliver hospice-ordered
equipment—beds, chairs, lifts, commodes, walk-
ers—seem a breed apart. Not to mention the local
pharmacists, as Judy points out. Their “coop-
eration,” especially during busy summer months
when they are usually “swamped,” proves not
the exception, but the rule. Which is exactly how
Priscilla A. Ruffin, MS, RN, CS, and NPP, East
End Hospice president and CEO, would have
it—the initials reflect decades of study and work
as a nurse practitioner and clinician specializing
in psychiatric nursing. Her own involvement with
hospice, dating to personal experience and years
of evaluating “less than optimal” conditions for
the terminally ill, particularly in ICUs, got her to
appreciate the need to work not just with patients,
to ease them off pain, but with their families,
helping them learn “how to let go.”

Originating in England in the 1960s as a move-
ment to provide compassionate and professional
care for those no longer able to benefit from
active treatments such as radiation or chemother-
apy, hospice goes back at least to 1818, when the

word entered the English language, derived from
Latin hospitium, or host. Conceived as a shelter
for pilgrims returning from the Holy Land, often
sick and weary, hospice guesthouses reflected the
Regency period’s newfound interest in benevo-
lence as an expression of religious concern for
the poor. But the hospice idea in fact dates to
medieval days when hostels were established,
inexpensive inns for traveling students. Today,
hospice retains the sense of service offered as
charitable commitment and offered by those who
see their work not as a job but as a “calling.”

So why is hospice not better known? Though
not a substitute for round-the-clock home care,
hospice nurses visit patients during the week,
and a doctor is on call for emergencies. By law,
restricted to providing no more than 20 hours of
home care a week (helping to feed, dress, walk,
and talk with patients), hospice may not reach all
those in need, though on principle it will not turn
away the under- or uninsured. Essentially, how-
ever, says Priscilla Ruffin, hospice seems to have
a “negative” connotation for many people who do
not want to acknowledge “the end.” Judy Hren
points out that even some doctors and clergy have
“a hard time.” The American way of 20th century
death is typically out of sight—in hospitals and
nursing homes.

By 1974, when New Haven, Connecticut estab-
lished the first hospice in the United States, mod-
eled on Dr. Cicely Saunders’ innovative program
in the U.K. at St. Christopher’s in the 1960s,
hospice was typically setting about its business
in institutions. But not long after, responding
to rising high-tech medical costs, shortage of
adequate hospital staff and a greater offering of
hospice services that include social, emotional
and spiritual counseling, an increasing number
of relatives and friends began electing hospice
home care. Priscilla Ruffin points out, however,
that the tide may now be swinging the other way,
with new interest in establishing separate, stand-
alone buildings that would focus on hospice core
services.

By far, however, one of the most dramatic
changes in East End Hospice over the last couple
of years has been the growth of its bereavement
services for children. WLIU radio producer and
award-winning journalist Bonnie Grice, who
recently completed training as a hospice volun-
teer, notes a “light bulb moment” not too long
ago when she was talking with a friend about the
extraordinary work done by Camp Good Grief.
Soon, the circle of light started expanding, as she
realized she had the “strength” and “clarity” to
be there for others. “Hospice, in its own gentle
way,” she says, “encourages us to maybe take a
fresh approach to the issues of life and death and
what it all means.”

Amen. #
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Learning By Hand: A Case for Handwriting Enhancing Read_ing

By DR. JOHN J. RUSSELL,
HEAD OF WINDWARD SCHOOL

In the February 23, 2009 issue of Newsweek,
Jessica Bennett predicted the doom of writing
in longhand. In her cleverly-titled article, “The
Curse of Cursive”, she states that “penmanship,
like hieroglyphics and the IBM Selectric, has lost
its purpose,” and she goes on to deliver the coup
de grace by saying, “Let’s erase it for good.” Ms.
Bennett is not alone in prophesying the demise of
writing in cursive. Margaret Webb Pressler, in an
equally cleverly-titled piece, “The Handwriting Is
on the Wall,” published in the October 11, 2006
edition of the Washington Post, reported that on
the handwritten essay section of the SAT exam,
only 15 percent of the 1.5 million members of
the class of 2006 wrote their essays in cursive;
the rest printed using block letters. Ms. Pressler
opined that “the computer keyboard helped kill
shorthand and now it’s threatening to finish off
longhand.” She claims that many teachers are not
concerned about the precipitous drop in the use of
cursive, while scholars “who specialize in writing
acquisition argue that it’s important cognitively,
pointing to research that shows children without
proficient handwriting skills produce simpler,
shorter compositions, from the earliest grades.”
With populist outcries for doing away with cur-
sive and with apparent teacher apathy toward
its demise, now is a perfect time to examine the
reasons for the fall of handwriting and the evi-
dence that supports the teaching of handwriting
in our schools.

Writing in the Annals of Dyslexia (vol. 46,
1996), Betty Sheffield bemoans the fact that there
is a relative dearth of major research studies on
handwriting. She does, however, cite many of the
important findings that support explicit instruc-
tion in handwriting. She notes that kinesthetic
learning results in very powerful memories, and
she posits that, because kinesthetic learning is
such a strong learning modality, all children
need to assimilate accurate letter formation of
alphabetic letters. She points out that “dyslexic
students in particular often need to use writing
in order to learn to read.” Virginia Berninger and
her colleagues, writing in the Journal of Learning
Disabilities (vol. 35, 2002), confirm the strong
effect of “language-by-hand” learning. There
is also research on beginning reading that sup-
ports the observation that learning to write the
manuscript alphabet enhances letter recognition
and promotes automaticity. In her review of
reading research, Adams (1990) points out that
the speed and accuracy with which beginning
readers recognize individual letters are determi-
nants of their future reading skill. As Windward
consultant Eileen Perlman explained in Child

Dr. John Russell

and constructed more complex sentences.
He also noted that students who remain
printers rather than cursive-writers write
much more slowly—so slowly, in fact,
that Graham believes it is nearly impos-
sible for printers to take accurate notes in
most high school and college classes and
may have difficulty writing essays for the
SAT. This concern was supported by Ms.
Pressler in her Washington Post piece
when she pointed out that SAT essays
written in cursive had slightly higher
average scores than those that were in
print. Sheffield confirmed this phenome-
non, citing the work of Alston and Taylor
(1987) and Briggs (1980), which demon-
strated that middle school teachers and
college professors grade papers based
on the quality of the handwriting and not
just the content. In both studies the only
difference in the papers the teachers and
the professors were given was the qual-
ity of the handwriting. Even though the
content was exactly the same, there was
significant variation in grading.
Unfortunately, students are receiving
less and less instruction in handwriting.
Steve Graham found in 2003 that primary
grade teachers spent less than 10 minutes
a day on handwriting. Graham’s research
also confirmed another of Sheffield’s
hypotheses: teachers “have been given
inadequate preparation in the teaching of
handwriting.” Professor Graham found
that while most of the teachers he sur-
veyed did teach handwriting, albeit to a
very limited extent, a vast majority admit-
ted that “they had no training in the sub-
ject, had no curricular materials for it and,
for good measure, didn’t enjoy it.” The
decline in the instruction of handwriting
and its diminished use by students is not
because handwriting has lost its purpose;
it is due to a lack of teacher preparation.
To paraphrase Mark Twain: reports of
the death of handwriting are exaggera-
tions. Handwriting is alive and well at

magazine (September 2003), “a good handwriting
program involves three simultaneous processes:
listening to the sound of the letter (the auditory
component), looking at the letter (the visual com-
ponent), and making the movement to form the
letter (the kinesthetic component).” The research
clearly demonstrates that handwriting strengthens
the sound-symbol connection and should be an
important component of any reading program.

At the most recent conference of the
International Dyslexia Association, Vanderbilt
University professor Steve Graham presented a
compelling argument for teaching not only manu-
script, but also cursive. In one of his studies he
found that the average first-grader writes nine to
ten letters per minute. After 15 minutes of hand-
writing instruction three times a week for nine
weeks, the students doubled their writing speed

Windward and other schools where
instructional practice is informed by
the research and supported by a comprehen-
sive professional development program that
includes strategies for teaching handwriting.
There is clear evidence that handwriting is an
important tool in the acquisition of reading and
writing skills and should be part of every lan-
guage arts program. #

Dr. John J. Russell is head of Windward
School.
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MOoRE LES PAUL

By ANDREW SCHIFF
SEPTEMBER 2002

Throughout history, education has usually
placed emphasis on the student-teacher relation-
ship. Socrates taught Plato, Anne Sullivan taught
Helen Keller and other examples flood the histo-
ry books. Modern education, with its emphasis on
classroom learning, has brought a new dynamic
to the student-teacher relationship. With such
strong emphasis on the student-teacher system,
less attention has been paid to self-education.
Probably one of the greatest examples of suc-
cess in self-education is
that of the musician and
inventor Les Paul.

In the world of rock
music, Les Paul, who
was born Lester Polsfuss
in Waukesha, Wis. on
June 9, 1915, is seen
as an icon. He not only
invented the electric
guitar—arguably  the
most important inven-
tion in music history,
at least in the twentieth
century—he also invent-
ed the guitar amplifier
and sound effects such as reverb, delay, chorus
and flange. He also was the inventor of sound-
on-sound recording, a precursor to the multi-track
recording used today.

Interestingly, Paul’s education was not in a uni-
versity setting under the guidance of professors
with doctoral degrees. In fact, Paul never even
finished high school.

Paul’s formal education ended when he accept-

ed an offer to join virtuoso guitarist Joe Wolverton
in St. Louis to be part of a musical duo (Paul, who
also was a fabulous self-taught guitarist in his
own right, played harmonica in the duo). Prior
to teaming with Wolverton, Paul had actually
replaced Wolverton in the very jazz band with
which he had been performing. There he earned
$12 a night, outstripping the weekly $8 he would
have earned doing neighborhood chores. Because
of his music talent, his guitar and the harmonica
playing virtually led him from the classroom to
the ballroom.

“I look back now and I
say, What I learned from
actual experience [ would
have never learned in
high school. That doesn’t
sound right, but in high
school they didn’t teach
music and I wouldn’t
have learned electronics;
[besides] there is nothing
like being taught where
it’s hands-on.”

Paul’s curiosity led
him from being merely a
musician to being some-
one interested in record-
ing. Paul eventually took his stereo and phono-
graph and turned it into a recording studio. Later,
Paul decided that he needed to learn more about
electronics to improve the sound of his record-
ing. He journeyed to the local radio station that
was transmitting the songs he had heard on the
radio. Paul asked the engineer to teach him what
he knew. Every Sunday Paul would study with

continued on page 18

STANLEY H. KAPLAN
SUPPORTS MIDDLE SCHOOL
MATH INSTRUCTION AT CCNY

By ALFRED POSAMENTIER, Ph.D.
JULY 2008

Several years ago, the math teacher shortage in
New York City secondary schools reached near-
crisis level. Despite the best efforts of the depart-
ment of education to recruit the best and brightest
new teachers for its schools, the national shortage
of math majors and the outflow of experienced
math teachers led to the evolution of a largely
under-prepared and inexperienced math teacher
corps in New York City. It became obvious that
a steady stream of in-service support would
be required to provide the existent staff with
the appropriate content and pedagogical strate-
gies necessary to enable them to improve math
achievement. It also became clear that the limited
number of higher education institutions in New
York could not provide direct support to such
large numbers of teachers, and that the existing
supervisory staff was itself not sufficiently pre-
pared to undertake the task. However, The City
College of New York math education program
developed a way in which a significant number
of math teachers could receive enhanced support
through their immediate supervisors or coaches.
We reasoned that by providing supervisors and
coaches responsible for math staff development
with additional content, pedagogy, the latest
research in learning, and access to educational
math technology, we would have the most direct,

far-reaching and cost-effective route into math
classrooms across the city.

In discussions with Stanley H. Kaplan, the
founder of the famous Kaplan test preparation
schools and a graduate of The City College (class
of 1939), we identified the middle school as the
area with 